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ON_TO: WORK AND SGHOOL :
CON AND INTERVENTION STRATEGI

L

The reldationship between culture and cognitive and personality
develoment has been established by several anthropologists and pey-
chologists (e.g. Boas, 1938 ; Brunmer et al, 1966; Cryns, 1964;
Budeon, 1960; Jahoda, 1956; Mead, 1946; Whorf, 1956; D.Jmtrmger,,l%s).'
OQalture influences the develomment of the individual in several ways.
One model to understand the influence of culture on the individual is
suggested below.

Society— Structure ———-—Goals\
l J

/

Role

Needs

Individusl —— Personality

According to this model the society influences the individual
through its structure and the goal setting process. The structure
influences the personality of the individual and the goal getting
process in the society influences the need pattern (motivation) of
the individual. Individual's personality interacts with the structure
of the gociety and the social goals in the formation of the role.

Role seems to be a central concept in the transformation of an individual
into a member of the society. It is through the role that the
individual becomes a part of the acciety. The definition of role by
Katz end Kahn (1966, p.37) may be taken as a good definition. They -
define role as "standardized patterns of behaviour required of all
persons playing a pert in a given functicnal relationship, regardless
of personal wishes or interpersonal obligations irrelevant to the
functional relationships." The procags of role taking in a culture is
the main process of the develomment of the individual. Several factors
in a colture influence role taking, and the consequent cognitive and
personality develoment of individuals in that culture. Some cultural
factors are proposed in the next section.

* Paper read in the Symposium on Cognition at the Australian National
Institute of Aboriginal Studies, Ganberra, May, 1974,
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Qultural Factors Influencing Orientation of Individuals

The various cultural factors or culitural characteristics 1nf1uenclng
the orientation of persons toward many important dimensions of the voc1ety
can be grouped into some significant categories. For the sake of con-
venience, we can divide tne cultures into two categories: the industrial
cultures and the preindustrial cultures. In the preindustrial cultures
can be included cultures which were highly developed in the past, but whicH
followed feudal form, like the cultures in India and China. We can also
include in this category cultures of aboriginal societies. A detailed
study of these cultures would require further differentiation between the
various kinds of preindustrial cultures. One characteristic of preindus-
trial cultures is their comparstively slow rate of change. Mead calls
them "homogeneous societies® (Mead, 1949). Similarly, the industrial
cultures can also be classified further according to the social gystem
which they follow. Howsver, here we shall mainly distinguish between the
preindustrial and the industrial cultureg, based on the use of technology
of production.

There are four main categories of characteristics distinguishing
preindustrial from industrial cultures.

1. Permanence of Ro;eﬁ

In preindustrial cultures more permanent relationships prevail, as
contrasted with industrial cultures where the relationships are more
temporary. Since the pace of change is slow in preindustrial cultures,
the gooloties are more or less stable and the relationships amongst people
in the society are more simple. Such cultures have more fixed and per-
manent roles, and people belong to more permanent systems, - .As aginst
this simplicity of role-relationships, industrial cultures are characterisze
by more complex role patterns, and individuals are members of many systems,
s0 that the inditiddsls perform multiple roles in the society., Such a
society is more complex. The individuals, instead of being members of
permanent systems, are members of increasingly larger number of temporary
gystems which emcerge for specific purposes, but which disappear after the
purpose has been achieved. This characteristiz would influence various
aspects of personality and orientation of the members. Some of these
differerces are suggested below :

a, Affiliation versus Inclusion : In a preindustrial culture peorple
have high need for affiliation, and the society is based more on personal
relationships existing amongst its members. Since the society is simple,
and the role-relationships are more or less fixed, more permanent relation-
ships exist. One characteristic of such permanent relationship is that
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individual menbers are perscnal to one another., Affiliation is the basis
of such a relationship. Conkrasted with this, in the industrial cultures,
affiliation is replaced by inclusion., Individuzslg tend to relate to
others in order to work on some problems in the society, and- for this
purpose some temporary systems are formed. The relationship with others
in such a context 74111 be on the basgis of a particular problem or a purpose
which has been set up for that temporary system. The individual will,
therefore, like *to relate to other individuals for consulting and working
together on those problems. This is the need for inclusion., The dis-
tinction between affiliation and inclusion has been very well brought out
by Schutz (1958) who has devised an instrument (FIRO-B) for measuring the
need for affiliation and for incluszion. Some data collected in India
with FIRO-B suggests that persons who are working in organized sectors like
industry tend to have lower need for affiliation and higher need for
inclusion, both on expressed and wanted dimengions, using Schutz's frame-
work.

b. Collaborstion vergus Competition : In preindustrial cultures,

extension motivation or concern for others (Phreek, 1968) is pretty high.
Again, this is a part of the permanent role system where people care more
for each other, As a result there is much more collaboration, or working
together. The problems are seen from the point of view of the collective
and so a joint effort is made in solving it. 1In fact, from the beginning
of the life of an individual, collsborative relationship exists between
ths individual and the parents, and later, the individual and his peer
groups. Contrasted with this characteristic, the nature and amount of
competition varies according to the social system. In-the capitalist's
gystem, individual compstition will be much higher than in a socialistic
system where collective competition is being promoted.

c. Surenesg vergus Tentativeness : In a preindustrial culture,
people are more sure of what is likely to happen., Margaret Mead has

described five main characteristics of preindustrial cultures. According
to her these characteristics are: "the gequential congistency between the
experience of a growing child at one period and at another; the gummstion
or the total expression of the gamut of cultural experience in the
behaviour of the adult members of the society; the prefiguring of future
experience as the child sees others go througl. sequence through which he
will later go; the congolidation of past experience as the growing indi-~
vidual sees younger individuals go through sequences culturally identieal
with those through which he has passel; and the increasing autopaticity
of behaviour and the consequent increasing gurenegg which accompany
maturation® (Mead, 1949)., Contrasted with this surenegs, there is much
more tentativeness in the industrial culture. The various solutions to
the problems are seen as tentative solutions to be tested.
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d. Collectivenegs versus Individualism : Anothor characteristic
of preindustrial ‘cultures is collectivism; the individual is anly a part
of a larger group., The individuality of a person is not given much

,importance, and it is only the total group which is important: Contrasted
with this, the industrial culture gives more importance to the person.
Kluckhohn and Strodtoeck (1961) have discussed this value orientation.

2. Societal Determinigm

_ .¥What distingnishes the preindustrial cultures from the industrial
. cultures is the characteristic of the society itself, whether it is a
determmined society or it is a plamned society. A determined society is
the one which is not consciously planned and which evolves according to
natural develoment. A plammed society is the one in which contimious
efforts are made to introduce change and to plan the future develoment of
.the society. Preindustrial society is a determined society where forces
of nature and the various constraints determine the nature of the society.
The industrial society cortinuously plans and anticipates changes for which
it prepares itself. The following characteristics are influenced by this
aspect. . S

~

a., Locus of Conkrol as external vergus internal : In the preindus-
trial society, the locus of conmtrol is extermal, and in the industrial

society it is internal. Rotter (1966) has elaborately discussed the
‘concept of locus of control as an important concept determining orienta-
tion of persons toward work and other phenomena. The individual in the
preindugtrial society tends to feel that most of the things are determined
and that he does not have much power over them, Several experiments con-

*"ducted on aboriginal children and children of preindustrial cultures show
that bye and large children have a sense of powerlessness in the soeiety
(Bruner, 1972). In the industrial society, there is a .sense of power of
the individual and a sense of controlling nature. This is internal locus
of control. ' :

b. Dependency vergus Interdependence : In a preindustrial society,
the person who is more experienced, and by the fact that experience comes
of age, an elderly person is given much more re.pect. In fact, this
results in learning from such sources. Contrary to this, in the industrial
culture all knowlége cammot be accurulated by a person and no single
person can claim to know everything which he can teach other persons. As
a result, the sources of knowledge become more important and age is not so
relevant to development of competence. This results in breaking depen-
dency relationship and eventually interdependent relationships emerge in
the industrisl sccieties.
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¢c. Momentariness versug Trangcepdence : In the preindustrial

culture, each experience is significant. In many cases, various
experiwnces which may inherently be contradicted are not seen as contra-
dictory. Tolerance for cemtradiction becomes a part of the culture.
Non-perception of contradiction which is an important characteristic of
preindustrial cultures. In the industrial culture, people transcend
this kind of momentariness. Bruner (1972) has used this expression
which he cites some instances of the development of the characteristic of
transcending momentariness. Coherence develops over larger and larger
parts of experience leading to transcendence over time and space.

3. Experience and Knowledge

Mnother distinction between the preindustrial and the industrial
cultures is that while preindustrial cultures are experience-based,
industrial cultures are knmowledge-bagsed. Direct experience is the most
important source of knowledge and competence in preindustrial culture. 1In
the industrial culture, experience is converted into knowledge, and
knowledge becomes more and more sbstract as it advances. This character-
istic influences some orientations of the individuals in these two
cultures.

a. Egogentrism versus Decentrigm : We sfxa.ll use the Piaget!s
temlnology in this connection. According to Piaget cognitive develop-

ment in children proceeds from egocentrism to decentrism. In the prelndu-
strial cultures also individuals are influenced by their direct experience,
and what they themselves perceme through their semse orgsns is regarded

as real., Some anthropologists interpret this as the basis of animisn.

- However, Bruner (1972) has suggested that this is not animism but this is

a kind of realism which preindustrial cultures tend to show. In industrial
cultures the process of decentrism is more prominent. Plaget used this
term in the sense of a person being able to rate things not only from the
egocentric axis bBut from other vantage points, personal as well as geo-
metricali This characteristic helps the persons in the industrial cultures
toﬂsgeperalisfe and study various natural thenomena in more detail,

b. Cognitive gimplicity versus Complexity : Since mogt of the
competence in preindustiral culture is experience-based, there is much more
cognitive simplicity in the preindustrial culture. With the advancement
of knowledge and the advancement of concepts, 1ndustrlal cultures tend to
have more cognitive complexity.

4. Tipg Orientation

Preindustrial cultures are more present-oriented. Persons in that
culture are more concerned with working on the problems which they face in



the immediate envirorment. These problemis engage their continuocus
attention, and therefore, they live almost from moment to moment. Qn
the other hand, in the industrial cultures, there is much more looking
‘in the future, anticipating future and planning for it. Industrial
culture is future—oriented. This difference influences individual's
orlentation. ‘

Another characteristic of preindustrial culdunre is that it is
crisis-—oriented, contrasted with planning-oriertation in industrial
cultures, where people anticipate and plan for the future. One charac-
teristic of momentariness is that the immediate reward is more important,
contrasted with the postponement of gratification for some future reward.

Orientation to Work
.Let us now turn to orientation.

Work is the most important human activity which distinguishes humans
from the animal world. Work has been defined as Man instrumental
activity carried ocut by human beings the object of which is to preserve
and maintain 1ife, which is directed at a planful alteration of certain
features of man's enviromments (Neff, 1968, p,10). Work also includes
attitudinal components. Salz has given a longer definition of work as
, follows : "Work is not understood to be only that activity by which some-
thing is produced or effected according to intention, plan, or parpose.
The definition here also, and very emphatically, includes the attitude,

. ged,. or gpproach toward the specific taslz of producing or effecting and
gpirit and behaviour in which this goal-directed activity is carried out.
In other words, work is intentionally sober and unadorned activity related
to the execution of a task or project™ (Salz, 1955, p.96).

In addition to these definitions, some attempt has been made to
measure subjective meaning of work with the help of Sementic Differential
(esg. Agarwal and Kuppuswamy, 1968; Kuppuswamy and Agarwal, 1967a;1967b).

One of the problems in introducing organized work in preindustrial
cultures (or in industrialization of preindustrial societies) is the
functional orientation toward work. In order to develop such an.orien-
tation, we have to analyse the various characteristics of work and see
what problems may arise in the preindustrial cultures in relation to these
characteristics. Table 1 gives eight main characteristics of work and
against =sach characteristic the relevant problem is mentioned.
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Table 1

Problems in Work orientation in Preindustrial cultures

Tine differentiation
Role differentiation
Temporery system membership

Boundary differentiation

Role hierarchy

Reward systenm

Use of tools

1. Time Differentiagtion

Problems

Time management
Management of role stress
Managing affection
Boundary management
Alienation .
Management of competition

Ego deflation

Work requires a different orientation to time. As Anderson(1964)
has discussed, the concept of time changes in relation to work from the

preindustrial society.

The usual concept of time in-the preindustrial

gociety is a circular one, the time being seen along with the rhythm of

nature.

Anderson calls it naturel time,

Such & concept of time under-

goes change when people begin to work, and the industrisl world perceives
time more as linear and as mechanical.

Ir. the preindustrial culture,
there is no distinction between work time and non-work time.

Several

studies of aboriginal tribes have reported that they do not distinguish

between work and non-work time.
work is concerned.

However, this changes as far as the
After a person begins to work in the industrial

sense, he has to conceive time as a definite ertity which is different

from non-work time over which the individual has control.

fbsence of

such a digtinction in the preindustrial culture creates gtress.

2. Role Dif ferentiation

Along with -time differentiation, with the introduction of work, roles

also get differentiated.

In preindustrial culture, thers is not much

difference. between the various roles because there are no speclalised roles

in the sdcisty.

The person functions in various roles similtanecusly.
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This is not so in a work-oriented society where different roles have to
be differentiated. The person becomes a member of several groups, and
he hasgs to deal with the problem of membership of mltiple roles. This
‘differentiation produces role stress. The stress may be because of the
difficulty the individual may find in taking the role in relation to the
work, and this may result in what Goffman ealls role distance (Goffman,
1968) or what may be called self-role distance. There may be conflict
between various roles, mainly the traditional role an individual occupies
in his family and the commnity to which he belongs, and the work roles.
Such conflicts produce enough stress in the individual and the individual
has to mansge this stress.

34 Temggrg;z System Membership

In the indastrial society, which is mainly based on work, the indi-
vidual is a member of several temporary systems. When the 1n65V1dua1
goes to the work organization, he becomes a member of several groups which
are transient and which do not contimue for a long time, The individual
" in the preindustrial culture is more accustomed to smaller number of
groups, which are more or less permanent groups. - As already stated earlier
membership of permanent groups promotes affiliation motivation. With the
increasing membership of temporary systems, the individual faces the problenm
-of managing his affection which is no more able to cope u1th miltiple group
membership,

4. Bound Differeptiation

With the introduction of work the individual has to make a distinction
between his place of living amd friendship, amd the place of work which is
different from the place where he lives., This forces the individual of
preindustrial culture to respect and develop boundaries between the place
of work-and place of living, Similarly, the introduction of work crestes
a formal world for the individual, and he has to make a distinction
between personal and private world on the one hand, and the public and
impersonal world of work on the other. These boundary differences are
difficult to maintain for a person who is accustomed to working while
living, and where work and private life are ncot segregated. The stress
in boundsry management produces various probl.as.

5. Role Hierarchy

In a work sgituation, the individual hasg to be a part of a hiera-
rchical system. In most of the preindustrial aboriginal cultures, peer
culture is quite strong, The person is related to others in a society
at an equal level. Even the father and the son work together, and while
the son learns from the father, the working relationship is more or less
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of peer typz. In the industrial werk situation, the person has to

accept some others as his senior and he has to be supervised. This

is entirely a new concept where the person may feel not much central

~in_the work organization. The hierarchy may generate a feeling of
being peripheral in the individual, This may produce alienation.

If the worker is too low in the organization, and if the organization

is highly bureaucratic and hierarctical, the feeling of alienation may

be very strong, This problem has to be dealt with.

6. Reyard Systen

Work is meaningful in terms of the reward which accompanies the
performance of work successfully. The reward system is a part of
orientation to work. In the preindustrial culture, such a reward system
does not exist. There may be encouragement and appreciation of some-
thing done by an individual in an excellent way. However, reward system
is a part of the industrial culture. It produces a sense of competition
which has to be managed properly.

7. Uge ¢f tools

ivery work has an appropriate technology and the individual who
works has to use various tools. Thé person has to learn the art of
using these tocls. As work becomes more and more sophisticated, the
tools to be used also become sorhisticated. However, with incredsing
specialization, the person begins to feel that he himself is a tool.
The use of tools, therefore, may produce a sense of powerlessness or-a
senge of not being important. This may result in ego deflation, where
the individual may not feel as important as he used to feel in the pre-
industrial society where he was performing all the functions of a job -
and wheré the tools were simple. This problem has also to be dealt with.

ientation to School

As there are some problems in relation to work, similarly there
are moblems in relation to the introduction of schools in the preindus-
trial culture, The school performs certain functions, and these
functions are important in transforming the society into a planning-
oriented society. Some of the functions discussed below produces same
problems when the school ig introduced as an institution in the pre-
industrial culture. These problems have also to be properly dealt with.
The various functions of the school and the problems relating to them
are summarised in Table 2, and are briefly discussed in this section.
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Table 2
oblemg in orientation toward the ool i indugtri ture
Functiong of the school _ Problems
1. Decontextualisation Social relevance
2. Develomment of internal control Collective 1life
3. Develomment of abstract knowledge Subject relevance
4, Systematic develoment Personal relevence
S. Personal autonomy Competitive orientdtion
6. Group as a help Individual pace

1. Decontextualization

The school helps pupils generalige from experience. This is done
through what Bruner (1972) calls "decontextualizstipn®, taking learning
out of the context of immediate action. "Thls very extirpetion makes
learnlng becoms an act in itself, freed from the Iimmediaste ends of
_actlon, rreparing the learner ?or that form of reckning tkat is remote
from payoff and conducive to reflectiveness, In school, moreover,
one must !follow the lesson! which means one must learn to follow the
abstraction of written speech ... or the abstraction of language
delivered orally but out of the context of an on-going action %Bruner,
1972, p.12). = This, however, raises the problem of social relevance
‘of the school learnlng. . If learning is taken out of the context of
daily experience, it may degenerate into highly abstract learning, and
the problem of social relevance may produce enough stress.

Re D ‘elo of Inte Control

The school develops in the child a- senge of power, having control
 over external rhenomena. This develops as a result of the child's
realisatioh that natural and human phencmena are different, through the
process of what Bruner calls "self-consclousneas,™ "born of a distine-
tion between human processes and physical phenomena® (Bruner, 1972,p.29).
School plays a significant role in this develomment. Bruner reports
that the "maglcal® reasoning of the Bush or Senegalese children was not
found even in one case after the child had been in school forgeven months
or more, While in school, the child hzs the opportunity of manipulating
geveral aspects of the enviromment, and he consequently develops "self-
consciousness™ and a.’'sense of imkernal control. The develomment of
internal control, however, cdmes in conflict with collective life of the
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comminity, In an extreme form the individual may overlook the collective
goals, and may get aleviated in a community wanting, and needing, working
together for collective goals.

3. Develoument of Abstract Knowledge

The schoels help in the development of knowledge. This function
is extremely important for the contimuous growth and develomment of the
society. Beginning with decontextualization, the school contributes to
the cognitire develoment of children through codified knowledge and
through the use of language. The movement is in the direction of
abstract, Writing helps in the formation of abstract ideas. However,
with the explosion of knowledge the problem of school learning being
relevant to the latest develomments in that field acquires importance.
Teaching in the school has to be relevant not only to the society, and
to the learner, but als to the subject, the field of knowledge. The
school has to face and deal with this problem.

4. Sygtematic Development

One important function of the school is to provide opportunities
for the child to develop as a totel person. Programmes are plammed for
the intellectual, emotional, physical and social develoment of the child
and these programmes are gra.ded according to the age and the childts
level of develoment. Such programes become more standardised and take
the form of well prepared curricula., However, these can become too rigid
and may not be as thrilling and meaningful to a child as necessary to
motivate him. Learning to be effective has to be personally relevant to
the child, challénging his capabilltles and engaging his imagination and
intellec’h.

5, Pergo to : ' <

The school helps the child move away from collective to individua-
listic orientations This is the movement for autonoryy. By acquiring
knowledge the child beginsg to acquire a status. Increased:internal
control helps the child live as anindividual, and as a persom, Develop-
ment of personal autonomy - fresdon to choose a life and freedom to live
it - is a necessary function of the school. However, this mey increase
competitive orientation in the child., He may have problems of working
together with other members. This problem may be a realistic ome.
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6. Group as a Help

The gchool promotes group living of peers. - The school is the
most organized institution for peer groups. This keeps children learn
from each other, and develop norms of help exchange. The group begins
to function as an entity and is a resource for the individual. The
classroom group develops its own norms, and both formal and informal
ways of working, For the classroom group is convenient for and helpful
in learning, it may become a problem if the decmands from the group are
too exacting, and if the teacher doeg not pay much attention to the
individual children. Children may need to learn at their pace, and the
group may come in the way of spontanecus develoment accordlng to. onels
own capacity, interest, and goals.

Intervention Strategies

|
In order to dedl effectively with the problems created in a. pre-
industrial culture by the introduction work and school, some intervention
strategies have to be plammed. In fact, the school and industry are in
themselves interventions. The intervention strategies should be based

on some philosophy, some approach to the develomment of psople, At

least three goals should be kept in view while planning the intervention
strategies. In the first place, the intervention strategy should help

the people if the culture become more rational, devélop understanding and

insight into the cultural procésses and their impesct on the members!

- orientations. Smilansky (1968) suggests that intervention programmes
should .emphasise rationale and explanation in order to reach the deep
onceptual level where cultural differences operate. Secondly, the
intervention strategy should develop in the people a sense -of power,
confidence to be able to influence the events. "hen cultures are in
competition for resources, as they are today, the psychologists! task is

"to analyse the source of cultural difference so that those of the minority,
the legs powerful group, may quiclly acquire the intellectual instruments
necessary for success of the dominant culture, should they so choose -
(Cole and Bruner, 1971).

Thirdly, the intervention strategy shou’d develop problem-~solving
orientation and skills in the people., In other words, it should help
people learn how to help and work out solutions thrmough collaborative work.
If people can move away from the extremes of helplessness (resignation)
and exaggerated sense of power. (rebellﬂon), they may be helped to face
the problerrs and work out their solutions.
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* Intervention strategieg for orientation to work

A large number of publications have appeared on industrialisation
and social and cultural factors. Orientation to work in a culture is
a part of the valucs and attitudes, or of ethos, Garg (1974) has
digcussed in detail. of two competing ethos in India: the technological
and the agrarian, as reflected in the conflicts of the Indian youth,

He has suggested four dimensions of the technological ethos: work
identity, change in role relationship, impermenence of relationship,and
self-renewal. Nash (1967, preface) has summarised the generalisation
on the implication of industrialisation. These include: differentia-
tion from other subsystens, increase in occupational diversity and
bureancratisation, increase in labour mobility, erosion of corporate
kingroups, intsrgenerational tensions, decrease in ascribed status,
stratified clasg hierarchy, procedural system, voluntarism, separation
of religion and other spheres of life, fundamentalist movements, and
mess culture,

Tntroduction of organised work (industry) in a preindustrial
culture creates certain problems. We can use some intervention stra-
tegies in order to reduce these problems and tensions. The following
interventicns are suggested.

1. The orpanisational design : The organisational design of the work
(Industry) itself requires attention. Much is being given to organisa-
tional design. The socio-technical aystem of work should take into
account the special characteristics of the culture. The design should
provide for sharing of the process of designing by the persons who are

to manage and work. If an aboriginal culture does not have social-
hierarchical system, the organisational design should not be hierarchical
(tall), and can be nonhierarchical (flat), For example, in such a
culture the symbols of hierarchy (distinctions in the size of room, -
houses, etc.) can be kept to the minimnm.

2. Peer ture : The develoment of peer culture is essential for
functional work orientation. Various persons working in an organisation
should feel that they are central in the organisation, and are partners
“in the field of work. Peer culiture, among nr y factors, is a result of
the perception of power in the organisation,. The person working in an
organisation perceives his power (centrality as well as his influence on
important dimensions in his own sphere) and power of others. As shown
in Figure 1, the interaction between these perception may produce isclation,
withdrawal (and submission), coercion, or mutual respect and commitment.
Only when tke perceived power of self as well as others is high, can
genuine peer relationship develorp,

/

~
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Figure 1 : Perceived power in_a work organisation

, Gelf
Low ~ High
'iow “Isolation of : Coercion:
\ muitual sympathy
Others
Hioh Subnission or Mutual respect
18 withdrawal and commitment

L

. In one hospital in an Indian town persons from nearby villages
were employed as messangers and wardboys. They were very proud to
+join the organisation and would bring their friends and relatives to
the hospital to show them their place of work with great pride.
However, in about a year's time their involvement in the hospital
dropped and they became very indifferent. Interviews with a sample
revealed that the main reason was their increasing perception of
having no power, and so being perepheral in the hospital. In such
‘an organisation peer culture camnot be built.

" 3, Interdependence: Peer culture is based on interdependence. When
various roles see the need to give and receive help from other roles,
interdependent relationship develops. Such a relationship depends on
two dimensions —- trust and the style of influence. In an organisation,
trust can be high or low. The style of influence can be direct or
indirect. Flanders (1970) has discussed the concept of direct and
indirect influence. Direct influence restricts the freedom of the
person and is reflected in direct ordering, criticism, asking specific
information. Indirect influence increases the autonomy of a personm,

and is shown in encouraging, building on the .deas of the other, helping
him teke initiative, expression of feelings. As shown in Figure 2,
depending on the combination of high or low trust in the organisation,
with the influence style of the leaders, there can be a culture of
dependence, counterdependence (revolt), indeperdence (working effecti-
vely in one's own role without caring for others), or interdependence
(mmtual help).
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Figure 2 3 Trust and Influence in work organigation

Trust
Low ! f High
Direct Counterdepsndence | Dopendence
Style of
Influence
Indirect i Incde peﬂdence Interdependence

Tt is necessary to ensure that mitual trust is high. More
important is the behaviour of the leaders in the organisation. If
they use more positive reinforcement (appreciation, recognition,
encouragement ), they will help develop independence in the organisa-
tion. However, if they use more negative reinforcement (ordering,
frouning, admonition, punishment), dependent or counterdependent
relationships will develop. : .

4., Culture of competence power ¢ Bemnis (1966), has discussed several
kinds of power. Traditional power is the power of the -authority in an
organisation. Coercive power is the power a person exercises to force
otlwrs to conform, by way of his position in the organisation. Referrent
power is the poweran individual has as a result of his individual
expertise and qualities. Competence power is the power individuals
exercise by virtue of their roles (and competences in the roles) in an
organisation. Competence power is a result of the importance given to
the function rather than to the status in the organisation, end the power
being exercised as a part of the organisational tradition, rather than
an individual's preference. This is shown in Figure 3,  For the
develoment of a culture of competence, the stress on functions and

the recognition of competence in roles are necessary.

Figure 3 : Various types of power in asn organisation
Importance given to

Status _ Function
Person Coercive Power Referrent power
Influence as
a part of
Oreani— Traditional Competence
sation power power
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5. Confrontation norms : In order to develop a culture of openness
and trust, it is necessary that the work orgenisations develop norms of
problen solving. Instead of postponing the problems, or evading them,

. or denying them, or deciding them arbitrarily, norms of confronting them
ghould be developed. Confrontation helps in facing the problems -squarely
and working out a soluticn by discussion anongst those who are involved ﬂ
in the problem. Such norms will help in devcloring a culture of mutality

) B.nd thtc )

6. Opportunities of Growth and Advancement : When pe}sons from pre-

industrial society join a work organisation, it is necessary that oppor-
tunitics are planncd for their continuous development and advancement in
the organisation. A number of problems are solved when the individuals
see the possibility of their noving into the desired direction. They
have to develop a sense of intermnal control, a sense of being able to
develop and manage things. The concluding sentences of the study of
Nash (1967) are very significants ",... the human tolls in industrialisa-
tion are not built into the process ‘itself. They are the result of an
image of man in social change which delineates him as the passive agent
"mechanically responding to immutable forces; or as the pawn in a politi-
cal chess game, or as the expendable material in an economic vision, The
questions we must ask of the process of industrialisation cannot be
phrased apart from the inculctable fact that man makes himself, or he is
not made at all," The opportunities to help people meke themselves are
necesgary for effectively managing change of introduction of work in
preindustrial cultures.

Intervention strategieg for gchools

School itself is an intervention in a culture. This is the
most important intcrvention for the develoment of childremn., In Bruner's
words: "It is always thc schooling variable that makes qualitative
differences in directions of growth. Wolof chlldren who havé been to
school are morc different intellectually fron unschool children living
in tho same bush village tham they are from city children in the same
zountry or Mexico city, Anchorage, Alaska of Brookline, Massachusetts"

Bruner, 1972, pp. 47-48). However, there has Leen a great dissatisfa-
ction with the way the schools have been operating, and there have been
powerful demends for deschooling of education FREIRG, 1972 a, 1972b,
REIMER, 1972). In nany cascs, therefore, the school may be more a
restraining and a corrupting influence. Yet organiscd learning is -
necessary, In order to help children from preindustrial culture deal
with the problems of their exposure to organised learning (schooling),
gone intervention -strategies are suggested below..
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1. Contextual Relevance

For the schools tc be nore iuncticaal they should develop more
contextual and social relevancc. Bruner (1972) hes pleaded for putiing
knowledge "into the context of z2:tion and commitment.”  Education
cannot remain neutral and objective. It must relate to the important
ard urgent problsns of the socicty. Thce school attempting such a con-
textual relevance will be able to involve papils in ths social process.
The systen of elite or quality schools goes against the concept of con-
textual relevance. Such schools divorce learring from life, and create
cultural division. A cormon public school system, using the eultural
processes can ninke cducation more relevaut.

2. Superordination

The relevance of the school to the socliety can be increased by
developing superordination in children, Sherif (1$53) has emphasised
the role of supcrordinate goals in resolving conflicts and building
cooperation. If children in school arc given tasks that project super-
ordinate goals, collaborative relationship will develop. Such gosls may
help utilisc the collective orientation of preindustrial cultures also. -

3« Goal settin

Realistic goal setting is important for the growth of the child.
If the school seems to be too demanding, the child may not get involved
in lcarning. Nor will he be involved if the school learning is not
challenging to hinm, Moderately difficult, challenging and attainable
goals motivate a child to lcarn. Bascd on several studies of cognitive
growth, Greenfield concludes: "I should like to suggest that the goals
set for the child by his caretakcrs and the relation of these to the
child's available means is a critical factor in determining theé rate and
richness of cognitive growth in the early, formative years." (quoted by
Bruner, 1972). ’ e

"4, Collgborative competition :

Develomment of individualistic orientation and incressed sense
of internal control in the school will promots competition. Competition
is very functional in some areas. However, it competition hampers-the
process of superordinate goal setting and working together for such a
goal, it may create problems. The positive aspect of mreindustrial
collective orientation should be used in the school. School progratmes
can emphasisc group competition, in which intergréup collaboration is-
developed. Individual competition for excellence will promote achieve-
ment notivation. Sirmltanecously, group tasks and intergroup collabora-
tion may also be emphasised to develop a culture of mutuality:
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5, Innovative curriculun :

In order to make schools more functional, and responsive to the
needs of the culture, the curriculum should be more flexible and more
challenging. Thc teacters and the papils can partieipate effectively
in developing curriculum for their use. Unless we build flexibility
and mctivation for ecreativity and innovatlon in the curriculum, the
school may remain alien to the child's world. Work can be made the
medium of education as suggested by Gandhi (1962), or the curriculum
may be develoresd on the problem the society ir facing. It is only an
innovative and responding school system that can help change the socicty.
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