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ABSIRACT
(his study attempt to explore the personality differences of
the students who are studying in derominational and non-denominationsl
ingtitutions. The personality variables which are meassured are
dogmatism and security-insecurity. It alsc seeks to observe the
possible effecta of religion and sex on the two personality

characteristics.

The sample comprises of 850 adolescent studembs belonging to the
Hindu and Muslim religions and studying in denominational and non-
denominational institubtions., The average age of the boys is 17.50,
and for the girls 16,35, Two standardised measuring devices were

administered, A2 x 2 x 2 factorial design has been used.

Obtrined data have been stat is’tically; treated in terms of mean,
SeD., ANOVA, and Duncan's Multiple Range Test, Main finding indicates
that students in denominational atmospheres, Muslim students and boy
students are more dogmatic and more“insecure in comparison to none

denominatienal students, Hindu students and girl students.



INTRO. JCIION

Factionalism in l.adian society is endemic, Pessimists say it is
Yin the blood!. The reasons however are seversal, Geographical
_vastness of the country, diveraities of physical feabtures, scoial
gtock, language, religions and ofcourse, c.arcnic poverty all comtribube
to it. In spite of all these facts for &t least 2500 years there has
been a continuity in Indian culture and thought; a sense of Indiamness

to which Indisn as well as foreign thinkers bear testimony.

Since the independence some efforts have been made to scan the

. pyoblem of nabional integration, problem of group antagonism and thé_
problem of conflicts., Some of the theories aboub conflict held in the
past are considered too simplistic, It is naive to say that because
men have always fought over one thing or amother as history shows, this
is vwhal they are going to do arny way. This is a gospdl of despair to
the educaiionists and social sciertists., Equally unhelpful is the view
that some individuals are borm with or develop during infancy certain
personglity traits which tend to bring about social conflict,
E"ersonality configurations can be the basis of the hogtiliby inthe
individual. 4&n understanding of these characteristics may help

4
undePstanding group antagonisms.

These personality characteristics, it is now accepted, are not
. stabilized, nor the personality fixed in infancy., The earlier Freudian
view is disputed. J4dolesconce may bring, especially if there are wall

directed, vigorous and consistent educations] programmes a qualibtative



change in ;)ersonality charecteristics., Considerable evidence points
to the fact that the porsonaliby of o child is most plastic when he is
on tho threshold of adolescence (Freud, 1946; -Misbet and Entwhistle,

1966; &lport, 1967; My, 1950).

It can therefore be conecluded that cducntional programmes which
aim st modificction of sbbitudes and behavicur of boys and girls arc
justified. These programmes however can be educative or miseducative,-
It has been stressed by some, that educational institubions of a
parochial or denominational or sectarian nzture, engender bellefs and
attibudes, and & kind of personality make-up, inimical to national
integration., For example, some are of the opinion that denominational
ingtitubions which are dependent on any particular type of religion or
‘sectarian basis should not be allowed to function by the universities or

governments (Fusain, 1965; Ganguli, 1958; Kaliprasad, 1958).

In 1942, the Ministry of Educabtion Committec on Bmotional Integra-
tion reported that the fedling of oneness can be strengbhened by having
nonwcomminsl educational ingtitutions, The committee further reported
that most persons who have answered the ques%:iormaire (which was prepared
by tlze conn;;i.tbée on Emtional Imtegration) are in favour of having non-
commJ:rml educational institutions and the banning of the commmal oxr

" denominabional ones.

On thoe other hand a view is commonly expressed that minorities,
religious, linguistic or ebhnic, join and ere inbegrated wi,‘i;h the main

national unit when they are given froedom to have educational institutions



of their own. Culturdl particularism offers least resistance to

integration when it is given freedom to exist,

The present investigabion is an attempt to produce some empirical
avidence in support of or against such thesis. Ti draws mazl_nly upon
- the personality characteristics of dogmatism and security-insecurity of
adolescents (boys and girls) belonging to two re]_igious groups in
denominational and non-denominational institutions, There are hardly
any researches on the subject specially where the dogmatism and

security factors are studied together,

In the Indian context, some thinker says that Muslims fedl insecure
in India (Siddiqui, 1971; Bralmanand, 197C; Harman, 1976 and Gupta,
1976, etc.).  Except for few (Kureshi, 1975; Pestonjee and Singh, 1979)
no empirical studies are available on tie problen of security-insecurity
in rdlation to religion and educational climaste. Needless to sy, it
ngy be ver\j important from the standpoint of national integration and 7

group conflicts,



METHODOLOGY
ﬁési@: In the preéent investigation there are three independent
variables, nanely, institutions, religions and sex. Personality
variables of the students have been treated as dependent varishles,
Broxy independent variables has been tresgted at two levels. lThe
first factor, institubtions, had two levels, namdly denominational and
non-denominationsl institutions, The second factor was religion with
two levels, Hindu and Muslims, The third factor sex had twe levels,
boys and girls., The study followed a 2x2x2 factorial design. KEffoct
of these three factors is proposed to be examined on tha two personality

characteristics, namely, dogmatism and security-insecurity.
Jeasures:

(1) The Dogmatism Scale or D-Scale: Developed by Qemar Hasan

(1974) to determine the 'open' and 'closed! mindedness of the subjects,
This scals includes 34 items worded in Hindi. All the positive
responses { + to +43) are combined in a single category of !favourable!
response., The odd-even reliability coefficient corrected by Spearman

Brown formula for the Hindi version of the scale in +.82,

(i) Leislow's Security-Insecurity Inventory: For the measurement

of 'Ethe feeling of the security.insecurily, Ansari's adoption of the
original Security—-Insecgrity Inventory of Maciow has besn used, This
version was developed by‘ dnsari (1964). It consists of 75 items,

Eagh has threec alternstive answers, "Yes", "No" and "?" (indefinite or

undecided),



Sample: In the present investigation sample is drawn from |
denominational and non-derominational institutions from three districh
towns of eastern U.P, ALl the instibubtions are from the town-areas or
urban areas. The number of dencminational institubions are seven in
number, and non-denominational institubions ars ten. Denominationsl
ingtitutions are defined here as those institutions which are mahaged
by particular type of religious growps like minority institubions of
Muslims cor Sikhs or Christians, On the other hand non-denorinational
institutions are those institutions which are organized by or managed

by govermment authority,

Adol escents of the inbermediate classes and undergraduathe served
ag subjects. The mean age for boys is 17.50 years and for the girls
16435 years. ZTotal mumber of the subjects studied in the present
invegtigation are 850. The w}arious subgroups alongwith the _1: in sach

are listed balows

Groug 3 n

1, Denominstional Hindu Boys (DiHB) 200
2. Denominational Hindu Girls (DHB) - 70
3. Deonominabionsal Musiim Boys (IFB) 120
. 4+ Donominational Muslim Girl s( D4G) 80
" 5, Non-Denominationsl Hindu Boys (N-DHB) 120
6, Non-Denominational Hindu Girls {N- DHC) 120
7+ Non-Denominational Muslim Boys (N-IMB) 80
8. Non-Denominational Muslim Girls(N-IMG) €0

Tobal 850



RESULTS

The results obtained from the statisbical analysis are recorded
in Tables 1 to 4. In Table-1 we presented the mean scores. It may be
observed from the table that the mean scores of students from denomina-
tional institution students are significently higher than the mecan
geores of gtudente of mnorn-dencminabional institutions on the two
personaliby varisbles. Similarly it may &lso be observed that the
mean gcores of Hindu gtuderts in comparison to Muslim and the mean
scores of boys in compariscn to girls are significantly higher. Thus we
can conclude here on.the bagis of results thst the denominational
students, Maslim students and boy sbtudents are more dogmatic and more
ingecure in comparison to non-denominational studentg,Hindu students,

and gir? students.

Insert tabie 1 about here

Regult presented in Table-Z show that the main effect of institu-
tion, religion and sex heve signilicoant F's, on the two personzlity
variables measured here. On the basis of.the mean values which is
presented in Table-1 we can say that students in denominational ernviron-
nemts, rfislim studenbs and boy studenbs are more dogmatic and more
ingecurc than the students of non-denominational instiﬂutions, Hindu
students ond girl studedbs, First two foctors interaction between
ingtitution and religion are significamt in both personality variables
which indicates thet the institutions! effect (demminatipnal and

non~derominational) is rot independent of the religious factors (Hindu



and Muslimj on the two personalit, varisbles, Similarly, the seocond
two factor intére.ction between institution and sex also yields a
significant F on both the personality variables. This chows bhat tho
effect of denominational and non-denominational institutions is not
indepondant for the two levels of sex. The third two-factor imtor
acbion botween religion and sex is not significamt in case of any
personality variablos which shows that on the personal ity varinbles of
dogmatism and security-insecurity the difforences between the means of
Hindus and Mislims for the first leval of sex (boys) is not signifi-
cantly different from the differences betwoen the means of Hindus and
Muslims for the second level of sex (girls). The three factor irrbe.;c'-
action effect (institution x rdligion x sex) was not found o cast a
significant influence on the personality variable of dogmatism., On the
security-insecurity variable, however, the three factor interaction

was sighi:icant.

Insert table 2 about here

Por the purpose of intergroup compariscn Duncan's Mulbiple Range
Test was applied and results obbtained by this test on the two personal ity

variables are presented in Table 3.
-+

*

Ingert table 3 sbout here

Institution - religion - and sex~wise resulbs on the two personality

Variables are summarised in Table 4:4 and the mean values of these gToun s

are presented in Table 4:B. Keeping the religion and sexy factor constart

the four groups of denominationsl institutions are compared with four



groups of .on-denominational instisutions to find out the offect of
particular type of educational atmosphere on tuic dogmatism and
security-insecurity variables. It is found that the types of insti~
tubional atmesphere does not influence the dogmatism and security-
ingecurity levels of denominational and non-denominationgl Hindu boys,
but in the case of Hindu-girl students it may be observed that girls
from denominationsal atmosphere are more dogmetic and feel greaber
insecurity than the Hindu girls of non-denominational ingtitutions,
However, table alsc indicates that the mean scores of Muslim students
(boys as well as girls) of non-denominational institution are signifi.
cantly higher than the mean scores of those Muslim studemts (boys as
well as girls) who were studying in denominational institubtions on the

twe personality variables of dogmatism and securiby- insecurity.

Similaxly, the four groups of Hindu students are compared with the
four group . of Muslim students kec.ing the instituticn and religion
factor constarnt. It wns found that there is no significant difference
petween the mean scores of Hindu (boys as well as girls) and Muslim (boys
as well as girlg) students on any personaliby variables, Bubt when we
compared the mesn scores of Hindu and Muslim students in non-dencomina-
tianal ifstitutions then it is found that Muslim students (boys as well
as giris) are more dogmatic and more insecure in conpafison to Hindu

(boy as well as girl) students.

To study the possibility of sex differences on the two variahles the

four groups of boys are also compared with the four groupk of girls.



It cen be seen that the significar e of difference 19 not found to
exist between the mean scores of Hindu boys and girls of denominational
ingtitutions. However in other three conditions (Table 4:4) the mean

soores of boys were significantly highor than the mean scores of girls.

Insert Table 4:4 & 4:B about here

DI SCUSSION

The study under report aimed to find out the effect of particudlar
types of educational atmosphere, the Hindu and Muslim religion and the
two sexes on the personality variables of dogmbtism and security-
insecurity, First we compared the four groups of denominstiona]
institution with the four groups of non-denominational institubtions to
scan out the effect of particular types of educational atmosphere. It
was observed that dogmatism and security-insecurity levels of Hindu boys
in two typ as of educational atmos, lere is similar, bat in the case of
Hindu girls it is observed that Hindm girls if they are studying in
denominational institutions (which are Muslim in character), then they
are found more dogmatic and also more insecure than Hindu girls who are

in non-derominational institutions,

-+
*

The main findings given in the preceding paragraph are discussed

helow;

Hindu girl students in denominabional institutions are very few,
but Hindu boys in these institutions are not so few., Girls are, it is
b ]

common knowledge, more sensitive and they do not feel self-protected as
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as boys dc. In these institutions Hindu girls are srrounded by
obher girls, teachers »nd avthorities all of the differemt religion.
The educational abtmosphere in which they have boen studying for more
than two years may infuse more insecurity and increase tireir dogmatism
level; o sort of defence mechanism, even if evoked by imaginary

apprehensions,

The Muslim studemt scores in two types of educational atmsphere
have also been compared. I has been found that Mustim students (boys
as well as girls) if they are in non~denominationsa] institubional
environment, have a highly higher level of dogmatism and insecurity

than Muslim sbudents who are in denominational institubional atmosphere.

The situations for Musiim students in non-denominational ingbi-
tutions is perhaps the same as it was for Hindu girl students in
demominational institutions where the girls resorted to the defence
mechanism, When people go to resi’e in a foreign country they may not
only retain their own cultural traditions but also cling to these more

tenaciously than when they were in own country, In such situations

persons may not like to adapt a rational outlook and would not subject

their belief to argument, They become insecure and dogmatioc.
Ed

‘Finding from investigations carried out abroad may also throw
light on the foregoing discussion., In some investigations it has bean
found thst gbudents dj_ffer: enormoudly in the belief and attitude in
tems of the institubions in which they enrol (Astin, 1965a; 1965b;

k]
1970a; Darley; 1962, McConndl & Heist, 1959; libeiman 1960; Meng 1959),



On th: bagis of above guoted atudies it can be generalised that
although the students vwn characteristi;cs is an imporbant factor as
regerds dogmebism and insccurity attibudes and behaviours, the types
of insbibubiona) and sbzosphers therein also will affect the personclit

and bhe response of the studerts to persons and sgituaticns.

In the Indian corboxt Sodhi {1972) conducted o study on the sbuden
in ratigious institutions and sccular institubions. He observed that
studenbs of raligious schools had devdloped a fairly different patterns

of personality =s compared to secular school students.

In » gbudy Tripethi & Pandey (1979) found that scheduled cagte
studants perceived the cducationzl climete less supportive in the

majority school than ir mirority school.

The findings are mot all similar but they do not necessarily
conbradict ocach other. One thing is common, as pointed out alrendy,
namely, o personclity traits which students posgess vhen th.ey corr;e
to schools, bthe schools stmosphere may modify, The dogmatism and
ingecurity may increcﬁe or decrease or remin unaffected will depand
ypon whebher they perce:we or do not perceive a threat to their
cherished réligious beliefs, values and culture because of atmosphere

in the ingbitubions thgy attend.

T find cut tho effect of two religions the dogmatisn and securiby-~
insocurity scores of the botal sample divided. It ds found Bhat Y
Maglims are mre dogmatic and more insecurt thaen the Hndu ’student.s.

When the scores of Hindu and Muslim sbudents are compared kosping the



12

institubicn and sex factor constent, it is found thet Mudlinm students
(boys and girls) sre found to be more dogmetic and more ingecurs than
Endu studats orly in ronedencrinaticnal insgtitutions, In denomina-
tional imstitution, however, Muslims are not found to score more than

Hindus.

In our cowthry cmpiricel studies are hardly avzilable on dogmatisn
in relotion bo Hindu emd Muslim religions, In an ecarlier Inwesgtigetion
significant differonces were ot found to exist between the Hindu and
Muslin girl students on the dogmatism variahles (Pestonjee & Singh,1379).
But in another study the significent differences were found to exist
betwesn the mear scores of Hindu and Maslim students on

dopmebiam variable (Pestonjee & Singh, 1980).

Prof, Fenjest Cupta (1968) has stated that educated Muslim youth

in India iz increasingly turning to commmnal _dogmatism.

Similarly scme other thinkers alsc suggested bhab Muslims
feal unsafe and insecure in India (Husain, 1965; Siddiqui, 1971;
Erehmarand, 1970; Hamman, 1976; Gupba, 1976). -In an empirical irvesti-
gation Kureshi (1975) observed no significant difference on the

gecurity insesurity mtive betweon Hindu and Muslim students.

In our earlier study {Pestonjee & Singh, 1979), we found bhat

‘Muslim girls were found to be more insecure than Hindu girls.

Here in the preset imvestigation, when the total sample Olf 850
students wag divided in two growps as Hindus and Musiims, it was found
that Muslim students were more insscure than Hindu studants. But, when

we Purther divided the date of the Hindu and Muslim studerts on the basis
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of their instituticas where they are studying, we (lsarly cbserved the
influence of their irstitutions where they hal been studying since the
1ést two years. Muslim giudents are cerbainly found more dogmatic and
insecure, only in non-denominabional institutional atmesphera. In
denominational institubions, however, where they are comparatively the
majority commmilty they do not feel more dogmatic and feel more safe

and gecure.

While comparing the results of boys and girls, it was found that
boys were more dogmstic than girls, Results of boys and girls are
compared on the basis of their religion and institutions, it has been
inferred that in denominational institubions the scores of Hindu boys
and giris on the two perscnality variables do not differ significantly,
However, boys have grealer mean scores than girls, Whereas in dther
three situations (Teble 4-a) boys are found to he moré dogmatic snd

insecure then gixlas,

In some other irvestigations the infl uence of sex on the dogmatigm
and gecurity-insecurity varizhles was sbudied by Mlott & Miott (1975),
It was found that females were more dogmghic than males, Similarly din
Indian bontex‘l': Raina (1974) on the sample of University teachem (males

and females) found that female teachers were more dogmatic then male ones,

Cr: the security-insecurity variables the only Indian study comes to
owr rming is that of Kureshi (1973) who reports that boys and girls do not
differ sigmificantly on the security motive. However, in the present
invesbigation results have led us to believe that boys ars more dogmatic

and insecure than girls. Clsarly our finding do not corroborate the
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Table 1

Mean, S.D. and Critical Ratic (C.R.) of the two students
of two ingtitutions, two raeligions and boys and girls

on the dogmatism and securiby-insecurity variables

DOGMATT GH ' SECURLTL T3 SRCURLTY

Groups N M ) C.R M 8D  CR
INSTITU. DI, 470 157.01 18,88 5.16% 33.60 8.9 31*
TIONS ¢ *
: N, DI 380 153.4% 24.007 31.45 10,08 -

HINDUS 510 151.31 2179 2z 3179 9.53 o
RELI GTON 3,31 5,02

BOYS 520 156,06 22.32 a 35.36 0 9.51 A
SEX 5.93 267
: GRLS 330 148.88 21.43 a2k B9

*significant ab .05 level P < .05

" Significamt at 001 level & (0017



Table 2

Main Effect of Institution, Raligion, Sex and their interacticns

on dogmatism and security-insecurity variables. ANOVA

Dogmatism Security~ insecurity
Spurce of variation ar Vs 7 Ms P
A Institubion T 3153 7.828°  1ee2 10.4%
B.  Religion 1 6.63 15817 28,57 204.07%
G Sex 1L RE 1.7 122,68t
4 x B Institutionxdaligion 1 93.85 23.29* 51.61 368.64*
A x C Institubion x Sex 1 29.3 7.8 3.08 21,97
B x C Religion x Sax 1 12.66 3.1 o 4B 3.29
LBxC Ins. x Reli. x Sex 1 418 1.04 2.25  16.07"
Error Wit'din Treatment 842  4.03 - 4

"Significant at .01 Level
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Tabis 3

Intergroup Differences obtained from Duncan's Range Test on

dogmatism and security-insecurity variahbles

DOGMATI s M SECURITY-INSECURLTY
Group Groups
Mumber 0% gignificant Not Signifi Significant N.S, with
at .05 level cant with at .05 level Group No,
with growp  group No, with grouwp No,
No,
1 B 4,6,7 2,3,5,8 _ 4y 6,7 ,8 2,3,5
2 HG 6,7 1,3,4,5,8 %5,6,7,86 1,3
3 DB 4,6,7 . 1,2,5,8 2,4,6,7,8 1,5
L DMG 1,7,8 2,3,5,6 1:2’3;5:6:7:8 -
5 N-H—IB 6,7 1;2;3,4,8 2)4’) 617’8 ‘}33
6 N-DHG  1,2,3,5,7,8 4 152,354,5,7,8 e
7 N- L3 1,2,3,4,5,8 - 1,2,3,4,5,6,8 -
8 - DMG 4-’6;7 1;2;3;5 1,2,3,4,5,6,7 .
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Intergroup Differences:; Institution - Religion - Sex-wise

on Dogmabtism and ZeovriSy-Insecurity variable

SECURLTY - INSECURLTY

ISTLTUTION

T
i

I

RELIGION

Group DOGMATTISM
Number ‘
| DHBvs XXDHBE

(Mot significant)

ODHBvg ANDHEB
(Not significamb)

2 DHGvs D HG
(Significant at .05 Level)

DHGvs DHG
(Sigrificant at ,OF level)

3 DMBvs N~DMB
(Significant at .05 level)

DMGvs NDMB
( Significant at .05 level)

4 DMGveg B-DM G
(dignificant at ,05 levell

DMGvs NDMG
(Significant at .05 level)

L | DMBwvs DMB DEBvs DMB
(Nos significant) (Not significant)
)
2 DEGvs DMG DHGve DMG

(Not significant)

(Not significamt)

3 N.DH B ve 1LIMB
(Significamt at .05 Lleval)

N-DHBvs NDMB
(Significant at .05 level)

L NDHGvs I=DMG
(Significant at .05 level)

NDHGwvs D MG
(Significant at .05 level)

1 DEBvs DHG
{Not significart)

DHBvs DHG
(Not significant)

2 DMBvs DMG
(Significamt at .05 level)

DMBvs DMG
( Significant at .05 level)

3 N-DHBvs NDH G
(Significant at .05 levdl)

NDHBws N.DH G
{Significant at .05 level)

A BDMBvs NNDM G
( Significant at .05 level)

N.DMB vs N.D MYG
( Significant at .05 level)
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Table 4 : B

Mean Dogmatiem angd Security - Insecurity Scores for
5-T and N-DI

DENOMINATIONAL INSTTTUTION NON- DENOMINATTONAL INSTITUTIONS

HINDUS MUSLIMS HINDUS

MUSLIMS

Boys Girls Boys Girlg Boys Girls  Boys Ginlg

LOGMATISM - 153,15 151.20 154.28 147.66 153,53

143.08 167,51 156,08
(Mean) -

S-I 33,12 32.01

32.40 31.13 33424  27.53  40.56 37.93
(Mean)
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